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Editorial

A hundred thousand dollars goes abegging! In a letter from George J. Hecht, Publisher of Parents
Magazine, dated July 6, 1963, our attention was called to a letter received from the U.S.
Commissioner of Education in which the Education Department announced an opportunity for
educational institutions to receive financial aid in research projects involving not only better
methods of teaching reading but also on the beneficial effects of a reformed or simplified spelling or
the use of phonetic spelling systems in teaching reading. It mentioned that applications for such aid
that were submitted before September 1st would receive prompt action. In other communications it
was announced that six months later on March 1, 1963, any more applications submitted would be
acted upon shortly after that date. A recent letter from the Department of Education said that up to
that date no college or university had submitted an application for aid for any phonetic spelling
project.

What's the matter with our reading teachers and reading specialists? Are they devoid of ideas or
afraid of ultra-conservative supervisors? Surely many of them heard of the announcement either
from the Dept. of Education, or from George Hecht or from the S.P.B.? Perhaps too many of them
think that spelling reform is an unattainable will-o'-the-wisp and are afraid of being classified as
"too visionary".

Perhaps also, they do not differentiate between spelling reform for general use and a phonetic
system of spelling as a tool for teachers to start their pupils in learning to read, as it is used in
England by the Pitman Initial Teaching Medium.

The success of this project can scarcely have missed their ears for the March issue of the Reading
Teacher has its story by John Downing. Up to now the majority of the educational press has been



strangely silent about the Pitman-Downing project. And I suppose it takes a lot of time for plans to
be made before they are submitted to the Dept. of Education. But surely if anyone had any ideas of
trying to start such a project next Sept., he would have had the application in by this March, n'est
ce-pas? Quo Vadis?

-00o0-
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A Test of Adequacy, by Mary Johnson.

To what extent does reading instruction affect spelling skill? A unique opportunity for measuring
this effect was provided at Arizona State University in May, 1961. A simple spelling test was
dictated to a Grade | research Class which had received formal instruction in reading, but not in
spelling. Two dramatically contrasting sets of misspellings were the result (see table 1) - children
nos. 13-26 making over five times as many errors as children nos. 1-12. These two groups had been
carefully matched at the beginning of the school year in intelligence and reading readiness; and had
been instructed by the same teacher. Because of these factors and because spelling instruction had
been withheld from both groups, we can safely attribute differences in spelling skill to differences
in methods used to teach these groups to read.

The Experimental group (Nos. 1-12) was taught by the Phonetic Keys to Reading Program, and the
Control Group (Non 13-26) followed the Curriculum Foundation Series, as outlined by Dr. Roy P.
Doyle in the October 1962, Spelling Progress Bulletin. The decision to 'test the adequacy" of the
Curriculum Foundation Series was made when several neighboring school districts reported marked
success with a supplementary phonics program, Phonetic Keys to Reading, published by the
Economy Company," [1]

These two reading programs differ from each other chiefly in their presentation and timing of
phonics. P.K.R. introduces vowels and consonants at the beginning of Grade 1 and provides training
in the pronunciation and blending of individual letter sounds (commonly called "direct phonics").
C.F.S. withholds vowels throughout Grade 1, delays consonants until the latter half of Grade 1, and
does not provide instruction in the pronunciation and blending of individual letter sounds
(commonly called incidental phonics).

In spite of their differences: these two reading programs claim to have one important goal in
common - to provide children with a working knowledge of phonics. Publishers of P.K.R., the
Economy Co., of Oklahoma City state: ""This method... provides a functional knowledge of
phonetics and ample opportunity for the application of this knowledge." Scott, Foresman Co. of
Chicago. publishers of C.F.S., state: "....the child learns to apply his phonetic knowledge in attacking
unknown words through the use of initial and final consonant substitution. For example, assume
that the child knows the first word in each of these groups: jump - bump, lump, dump; Ais - hit, hid,
him, hip. From this word, he should be able to derive the sound of any of the other words on the
list..." (Grade 1 Teachers' Manual, p.37).

The 26 children in the A.S.U. research class were asked to prove that they had acquired a working
knowledge of phonics when Johnson Test No., 3 was dictated. 20 of the words on this test had not
been taught in class (Part I); in order to spell them the children had to translate the sounds they
heard into written symbols The inclusion of six known words (Part II), familiar to this class through
their Curriculum Foundation readers and seatwork, tested for accurate recall of the spelling of
known words.



Test Results

Experimental Group (Phonetic Keys to Reading) made half as many mistakes on known words as
they made on new words, indicating that, although P.K.R. stresses letter sounds in initial reading
instruction, it tends to develop, as a natural by-product, a basic sight vocabulary. The reasonable
level of error made by this group on new words (17%) shows that they have also acquired a
working knowledge of phonics (see Table 2,a). Almost half of the errors on new words were made
by Child No. 12, who was repeating Grade 1. The remaining 11 children in the experimental group
spelled the new words with only 11% error.

Control Group (Curriculum Foundation Series) also made half as many errors in spelling known
words as in spelling new words (a), but here the similarity between the spelling of the two groups
ends. The errors made by the control group were more varied, more evenly distributed and over five
times as plentiful as those made by their P.K.R. counterparts.

Unknown words: The short vowel sounds in the new words defeated the control group (b), which is
not surprising in view of the fact that the teaching of vowels is excluded from the Grade 1 Teachers'
Manual for the Curriculum Foundation Series. Although the children were able to identify some of
the consonants which had been taught to them by the substitution technique (c), this training had not
provided them with a working knowledge of phonics,.

Known words: The control group found the spelling of four-letter sight words six times harder to
recall than the spelling of known three-letter words (d). This suggests that the recall of one more
letter proved too great a strain on their memories because they were imperfectly formed,

One Year Later

Johnson Test No. 3 was dictated to the A.S.U. Research Class for the second time in May, 1962, at
the end of Grade II (e). It was found that the spelling of both groups had improved, though P.K.R.
results were once again distorted by the chronically poor speller who had spent two years in Grade
I. This child was responsible for over half of the 14.5% error made by the experimental group on
new words.

C.F.S. pupils spelled the known words four times as well, and the new words twice as well as they
had one year before. In spite of this improvement, however, the children were still unable to apply a
working knowledge of phonics-making 40% error on the new words.

Corroboration

When the Grade II scores of the Research Class on Johnson Test No. 3 are compared with those
obtained by larger groups similarly taught, it becomes apparent that not only is the dramatic contrast
in spelling abilities normal, but that the Research Class has been particularly well taught.

The experimental group made 3% less error on both sections of the test than did 421 Grade 111
American and Canadian pupils, surveyed in 1959 [2] whose early reading instruction (like that of
P.K.R.) had included the sounding and blending of individual consonants and vowels (f).

The control group made 8% less error on new words, and 18% less error on known words than did
311 Grade III pupils (tested in the 1959 survey) whose early reading instruction had been similar or
identical to that of the Curriculum Foundation Series (f), (see Table 3).

Correlation

A spelling test provides an exact, revealing and time-saving assessment - not only of spelling, but of
reading abilities, too. The close relationship between these two vital skills was stressed by Dr. Ruth
Strang of the University of Arizona when she wrote: [3]



"Spelling ability is part of the constellation of language arts, related to word recognition; grasp of
meaning, vocabulary and comprehension... Students tend to be either good or poor in both reading
and spelling. Correlations between spelling and reading are almost as high as between reading and
group intelligence scores. Improvement in reading often leads to better spelling."

As long as reading programs exist which teach both reading and spelling with "marked success" at
the very foundation of the school curriculum - then programs which fail to reach this goal will be
justly indicted as inadequate.

[1] Research and Service Bulletin No. 12, Arizona State University, College of Education.

[2] "World-Glide Survey", Report on Reading No. 1, Winnipeg Parent-Teacher Study Group, Nov.
1959.

[3] Problems in the Improvement of Reading, by Strang, McCullogh & Traxler, McGraw Hill Book
Co. p.79.

Table 2: Analysis of Errors. Johnson Test No. 3
Arizona State University Campus Laboratory School

INCIDENCE OF ERROR
Ref. in Experimental Control
article Group P.K.R. Group C.E.S.
May, 1961, Grade 1
(a) Part I, Unknown words 17% 78%
Part II, Known words 8% 33%
Unknown words: The % of error was calculated on the
number of times a letter was not included in the
spelling of unknown test words.
(b) Short vowels. a, €, 1, 0, u 7% 54%
(©) Initial consonants in unknown test words,
j>w,h,b.c,g s, f,d, y,b,t 7% 14%
Final consonants in unknown test words, t, p, d, n, s 6% 11%
(d) Known words
3-letter words: not, pet, did, sun 8% 40%
4-letter words: jump, help 8% 8%
(e) May, 1962, Grade 11
Part 1, Unknown words 14.5% 40%
Part II, Known words 5% 8%
Sounded Incidental
Phonics Phonics
) 1959 World-Wide Survey
Part I, Unknown words 17.5% 48%

Part II, Known words 7.5% 26%



Table 1. SPELLING ERRORS MADE ON JOHNSON TEST NO.3
GRADE I. ARIZONA STATE UNIVERSITY CAMPUS LABORATORY SCHOOL

May, 1961
EXPERIMENTAL GROUP: PHONETIC KEYS TO READING

PART I - UNKNOWN WORDS
Child 1 2 3 4 5 6 7 8 9
Errors 0 0 0 1 1 1 1 2 3
JOT
WAX
HUB
ZIP
COB
GAP
VET
SKID
FRET
SPUN
DUMP
YELP
QUILT
WAG
CUB
SKIP
BOB
TAP
FROG fog
QUITS

whax

kob

ackid

quilp qut

kub kub

Incidence of error: 17%
PART II - KNOWN WORDS
Errors 0 0 0 0 0 0 0 0 0
NOT
PET
DID
SUN
JUMP
HELP
Incidence of error: 8%

whax

6 10
wask
hob
sip
scid  scid
spod
dup  domp
elep
kwilt  kwilt
cob
scip  sip
cwits  kwis
0 0

abe



CONTROL GROUP. CURRICULUM FOUNDATION SERIES.

Child

Errors
JOT
WAX
HUB
ZIP
COB
GAP
VET
SKID
FRET
SPUN
DUMP
YELP
QUILT
WAG
CUB
SKIP
BOB
TAP
FROG
QUITS

Errors
NOT
PET
DID
SUN
JUMP
HELP

--- indicates that child made no attempt to spell word.

PART I - UNKNOWN WORDS

13 14 15 16
8 9 13 13

jat jat

wacs wacs waks
hab hob hab

sap zaep

cab kob cab

vit
scid sqid  sked
frat frit
span  spin
dape dap

lalp  halpe vylp yalp
qulet cult  kwit qoelt

cab cabe kab cab
scap sckp scipe skep

fralg

cute  cwits qets
Incidence of error: 78%
PART II - KNOWN WORDS
1 1 1 3

dad

jaup
halp halp hlap holp
Incidence of error: 33%

17
15
jat
wack
hab
siep
coab
gab
vat
ceid
faet
dup
yalp

cwit

caob

faog
cits

halp

18
16
jt
WXS
ba

cb
cp
vaet
scd
fot
sn
dpm
Ip
ct

cld
scip

bod

fag
cs

hlap

19
18
joat
wase
hoeb
zep
coobe

sed
fate
sene
dup
wep
q
wage
coob

scype
bod

fog
kweas

hope

20
16
jat
wags
hup
zap
cab
£op

skap
freb

span
bap

ulap
cwat
walg

scup

fag
kwas

junny
halp

Blank spaces on chart represent words spelled correctly.

21

16
jat
wacks
ad

Jip
cad
gop

scid
frat
spen
damp
alp
qalt

cad

ship

frag
qass

jummp
hlap

22
18

jaot
waes
haeob
saeop
caeob

gaep

saed
fet
sear
daep
qile

waeg
caed
sep
badd
tep
feg
ces

jeop
hlp

23

jat
waks
hab
sep
kap
kup
vat
seu
fat
span
np
elap
walt
wog
gab
seb
babb
pat
tag
wes

halp

18
jat
wips
hob
zaip
cib
paip
vat
sid
fait
spon
dip
yaip
quoilt

cab
saip

baib

foig
gats

wait
dib

junup
haep

25
20
jeit
wiecs
hieb
ziep
cab
gop
viet
siaed
fiet
sipen
dimp
elip
cailt
wieg
coep
sicep
bieb
tip
firg
caws

bib

jemp
hlep



Our Ref.  School District
GRADE ONE

1-1-6 Crestwood,Mo.
2-1-5 Edmonton,Alta.
3-1-1 Toronto,Ont.
4-1-2 "

5-1-3 "

6-1-8 Albuquerque, N.M.
GRADE TWO

7-2-4 Toronto,Ont.
8-2-5 "

9-2-6 "

10-2-2 Fort Garry,Man.
11-2-3 "

12-2-1 Edmonton,Alta.
13-2-11 Nottingham,Eng.
14-2-12  Albuquerque,N.M.
GRADE THREE

15-3-31 Garwood,N.J.
16-3-23 "

17-3-4 Stonewall,Man.
18-3-1 Fort Garry,Man.
19-3-26 St.James,Man.
20-3-27 "

21-3-28 "

22320 "

23-3-30 "

24-3-38  Albuquerque,Paroch
25-3-37 "

26-3-10 New Market,Ala.
27-3-21 Omaha,Neb.
28-3-5 Toronto,Ont.
29-3-6 "

30-3-32  Nottingham,Eng.
31-3-24  Winnipeg,Man.
32-3-25 "

33-3-35  Nottingham,Eng.
34-3-2 Edmonton,Alta.
35-3-3 "

# Reading instruction for this class began in Grade I with sight words, followed by the early

Table 3. UNKNOWN/KNOWN WORD TEST RESULTS, 1959

Home and

neighbourhood

environment

Privileged
Privileged
Under-priv.

"

Privileged

Under-priv.

"

Average

Privileged
Privileged
Average

"

Average
Average
Privileged

Privileged

Under-priv.
Average
Under-priv.

Under-priv.

Privileged

introduction of articulated phonic training.

Reading Text

Curriculum Foundation Series
Curriculum Foundation Series
Laidlaw Readers

"

Curriculum Foundation Series

Laidlaw Readers

"

Curriculum Foundation Series
"

Curriculum Foundation Series
C.F.S. (and others)

Carden Method (phonic)
Curriculum Foundation Series
Curriculum Foundation Series

Curriculum Foundation Series
"

(Phonics for 1st 6 mos. then)
(Curriculum Foundation Series)

Curriculum Foundation Series
Laidlaw Readers

Curriculum Foundation Series
"

Curriculum Foundation. Series

#ES
#FS

#FS
#FS
#FS

FHoH H H H HH®

FH FH*



% of error made on test

Our Class Class Age of Unknown words Known words
Ref. grouping enrolment pupils Class % Average Class % Average
1 0 15 6/7 (Av.IQ 117) 11% 11% 7% 7%
2 ) 25 6/7 18% 18% 16% 16%
3 (A) 30 6/7 28%) 16%)

4 (B) 26 6/7 43%) 45% 43%) 40%
5 © 31 6/7 75%) 62%)

6 12 6/7 94% 94% 67% 67%
7 (A) 30 7/8 11%) 3%)

8 (B) 27 7/8 22%) 20% 11%) 10%
9 © 26 7/8 28%) 18%)

10 26 7/8 18%) 7%)

11 21 7/8 29%) 23% 10%) 8%
12 0 29 7/8 37% 37% 13% 13%
13 Top Infants 35 6/7 60% 60% 45% 45%
14 5 7/8 83% 83% 44% 44%
15  Heterogeneous 26 8/9 7%) 2%)

16 " 24 8/10 9%) 8% 8%) 5%
17 25 8/9 14% 14% 8% 8%
18 28 8/9 15% 15% 3% 3%
19 (A 35 8/9 4%) .6%)

20  (B) 33 8/9 9%) 1%)

21 (O) 32 8/9 16%) 15% 2%) 3%
22 (D) 15 8/9 20%) 5%)

23 (E) 28 8/9 34%) 6%)

24 46 8/9 23%) 12%)

25 49 8/9 24%) 23% 8%) 10%
26 O 24 8/11 28% 28% 16% 16%
27 28 8/9 29% 29% 9% 9%
28 (A) 26 8/10 22%) 9%)

29 (B) 30 8/9 37%) 29% 11%) 10%
30 32 7/8 30% 30% 23% 23%
31 (A 32 8/11 25%) 33% 4%)

32 (B) 15 9/11 42%) 6%) 5%
33 Unstreamed 34 7/8 33% 33% 18% 18%
34 28 8/9 31%) 10%)

35 31 8/9 43%) 37% 12%) 11%

O Other classes at this grade level were not tested.
FS Filmstrip technique was used to instruct this class. (described in THE RIGHT TO LEARN by
Glenn McCracken, Regnery Co., Chicago)



Our Ref. School District
GRADE THREE contd.

36-3-9 Denver Suburb, Col.
37-3-8 "

38-3-20 Rural Nebraska
39-3-34 Nottingham,Eng.
40-3-22 Sonoma,Cal.
41-3-14 Albuquerque, N.M.
42-3-36 "

43-3-13 Rural Nebraska
44-3-11 "

45-3-12 "

46-3-7 Leeds,England
47-3-33 Nottingham,Eng.
GRADE FOUR

48-4-17 Garwood, N.J.

49-4-7 Leeds,Eng.
50-4-1 Fort Garry,Man.
51-4-2 "

52-4-4 Stonewall, Man.
53-4-3 Edmonton,Alta.
54-4-15 Rural Nebraska
55-4-16 "

56-4-8 "

57-4-5 Toronto,Ont.
58-4-6 "

59-4-18 Nottingham,Eng.
60-4-19 "
GRADE FIVE

61-5-3 Nottingham,Eng.
62-5-2 "
63-5-1 Leeds, Eng.

GRADE SIX
64-6-2 Nottingham,Eng.
65-6-1 Leeds,Eng.

Home and
neighbourhood
environment

Privileged
Average

Privileged
Average
Privileged
Average

"

"

Under-priv.

Average
Under-priv.
Average
Average
Privileged
Average

"

"

Under-priv.
Under-priv.

Under-priv.

Under-priv.

Reading Text

Curriculum Foundation Series

"

Curriculum Foundation Series

C.E.S. (and others)
Curriculum Foundation Series
C.E.S. (and others)

Curriculum Foundation Series
n

n

Carden Method (phonic)

Curriculum Foundation Series
n

Curriculum Foundation Series
Curriculum Foundation Series

Curriculum Foundation Series
n

"

Laidlaw Readers

"

H FH



% of error made on test

Our Class Class Age of Unknown words Known words
Ref. grouping enrolment pupils Class % Average Class % Average
36 (A 28 8/9 (Av.IQ 112) 28%) 11%)

37  (B) 29 8/9 (Av.IQ 102) 63%) 40% 32%) 21%
38 22 8/9 45% 45% 21% 21%
39  Unstreamed 19 7/8 47% 47% 29% 29%
40 26 8/9 52% 52% 36% 36%
41 20 8/9 55% 55% 20% 20%
42 13 8/9 55% 55% 24% 24%
43 15 8/9 57% 57% 14% 14%
44 10 8/9 59% 59% 19% 19%
45 14 8/9 62% 62% 28% 28%
46 'C'Stream @ 25 7/8 66% 66% 43% 43%
47 35 7/9 70% 70% 54% 54%
GRADE FOUR

48  Heterogeneous 24 9/10 4% 4% 1% 1%
49  (A)Stream @ 36 8/10 8% 8% 4% 4%
50 24 9/10 6%) 1%)

51 17 9/12 20%) 13% 4%) 2%
52 31 9/10 19% 19% 3% 3%
53 29 9/10 19% 19% 4% 4%
54 9 9/10 21% 21% 12% 12%
55 13 9/10 23% 23% 9% 9%
56 9 9/10 24% 24% 6% 6%
57 30 9/11 25%) 2%)

58 31 9/11 31%) 28% 9%) 6%
59 32 8/10 40% 40% 19% 19%
60  Unstreamed 24 8/9 42% 42% 29% 29%
GRADE FIVE

61 (C)Stream@ 29 10/11 21% 21% 4% 4%
62 33 9/10 31% 31% 11% 11%
63 35 9/10 60% 60% 44% 44%
GRADE SIX

64  Unstreamed 35 10/11 29% 29% 14% 14%
65 (C)Stream®@ 8 10/11 37% 37% 20% 20%
AVERAGE INCIDENCE OF ERRORS MADE Unknown words Known words
ON TEST BY TOTAL OF 1,934 CHILDREN 35% 17%

(GRADES I to VI)
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Our Ten Million Obsolescent Men, by David H. Russell, Ph. D.

The International Reading Association must be concerned with reading, not only in classrooms, but
in relation to our national welfare. We need to know about illiteracy and unemployment and the
men plagued by them.

In January of this year the Kennedy Administration asked Congress to approve a bill for about 50
million dollars for a campaign aimed at wiping out adult illiteracy in this country. This problem is
close to the one of finding 25,000 new jobs every week for the next ten years to keep pace with
workers displaced by automation and new machines. It is related to the finding of jobs for the 26
million adolescents who will reach job-hunting age in the next decade.

May I illustrate the problem by two examples? W.J. is a Pennsylvania steelworker whose job was
erased by automation during the 1960 recession. G.T. is a day laborer in a relatively prosperous area
in northern California - except that he hasn't labored for pay for over three years now. Both were
part of the estimated five million men unemployed in the United States in the spring of 1961 and of
the larger group who find it increasingly difficult to get regular work. Both are obsolescent men -
and they and others like them will soon be obsolete unless they are helped.

W.J has the better chance. He had a couple of years in high school before he left it to help out the
family. He has manual skills and can be classed as "retrainable." He may make it if the Federal
Government's depressed areas legislation of May, 1961, can be implemented soon. C.T's chances
are not so good. He lived in the rural South and did not finish the fourth grade. Accordingly, he
must be classed as an illiterate. At thirty, despite responsibility for a wife and three children, he has
never held a job for long, His lack of literacy as well as technical skills makes every prospective
employer look to the next man in line.

W.J. and G.T. are representatives of a huge group of men, some of whom are unemployed, some
labeled as "unemployable", but all often anonymous, frequently unnoticed by neighbors and
neglected by government agencies. Sometimes they are the men of the slums and flop-houses of the
big cities, but sometimes they live in small centers where they get occasional seasonal employment
in mining, fishing, construction or farming.

In the younger group, one third of the total high school population who are dropouts from school in
1962 will have trouble getting their first chance at employment: Their unemployment rate will be
double that of the high school graduate. David L. Hackett, an assistant to Attorney General Robert
Kennedy, estimated in the summer of 1961 that there were about one million youths who had
dropped out of school and were unemployed, most of them belonging to minority groups in big
cities such as New York, Chicago, and Los Angeles. Already they were too obsolescent in a
scientific, industrial world.

Our moves toward increasing industrialization and automation are erasing low-skill jobs and setting
higher qualifications for the jobs that remain. A business such as a trucking company may demand
high school graduation, and many factories are asking for a high school diploma before they invest
in an individual's job training and apprenticeship, As Edgar Dale puts it, "Dig ditches? The pick and
shovel are as outmoded as the cuspidor or mustache cup."

Many illiterates and semi-illiterates have learned to conceal their illiteracy. They mark their time
cards so they can pick them out quickly as they' check in for work. They glance at the menu in a
restaurant but ask, "What's the special for today?" They look at the pictures in a newspaper and they



get their news from the radio. When they are given a form to fill out at an employment office they
say, "I forgot my glasses," or "Can I bring it back tomorrow?" Something like the military programs
of World War II for improving reading and writing abilities is still needed for the "forgotten tenth"
at the bottom of the literacy heap.

What are the causes of illiteracy in this day and age? The percentages of various causes in a group
of illiterate Canadians studied during World War II were found to be family economics, 28;
distance from school, 25; didn't get along at school, 18; father incapacitated, 13; foreign education,
9; moving too often, 2; others, 6.

Each of these causes probably operated in the United States at the time of the war. Increasing
mechanization has created new problems. The figures may be higher today in such categories as
"moving too often." Non-English speaking background looms large in parts of New York City,
southern Texas and southern California. The amount spent on schools is another factor. Low
educational budgets are associated with low school achievements. But perhaps the chief cause of
illiteracy is having illiterate or semi-illiterate parents - which may sometimes involve mental ability
but almost certainly includes a childhood environment in what is now called an "underprivileged"
or a "culturally deprived"' home and neighborhood. Here the child has few contacts with the printed
word. He never hears stories read aloud and sees few newspapers or magazines - and no one in his
family circle cares if he reads or not.

Perhaps the most important thing we can do in the days ahead is to see that the children of illiterate
parents do not repeat the pattern - that such adolescents attend a school regularly and that schools
and teachers are equipped to cope with their difficulties, Teachers of adults and taxpayers who have
felt hopeless about the problems can get a fresh start from the success of the Higher Horizons
projects in New York City. Similar efforts are under way in the Great Cities Project in other places
such as Detroit and San Francisco, supported in part by the Fund for the Advancement of
Education. These projects emphasize the upgrading of young people's achievements in reading and
language at all school levels, along with help in getting suitable employment when they leave
school.

Another task for school people is to recognize that illiterates or semi-literates can be of average or
better intelligence. Perhaps they were "late bloomers" or somehow got labeled as dumb in their
school careers. Perhaps they are like the plasterer making excellent daily wages who came to a
reading clinic for help. He had been much troubled by headaches but his doctor discovered that
these appeared when his young daughter brought her primer home from school and asked him to
read to her. The doctor sent him for help in reading. Although he had gone through junior high
school, he confessed he had never really learned to read. He was the boy who cleaned the
blackboards and got sent on errands by the teacher. A few months of expert help and he was able
not only to keep up with his daughter but to help her with her reading.

School people must also study their dropouts more intensively. Nowadays about a third of our
young people go on to college, a third graduate from high school and look for work, and a third
never finish high school. Why do adolescents leave school around the ninth or tenth grade and
thereby ruin most of their chances for a successful and useful life? Some causes have been listed as
dissatisfaction with school, economic need, lure of a job, and marriage and pregnancy. Most
adolescents who drop out have been retarded in school at least one year. Perhaps most boys have
failed to find a realistic vocational program and they have had no plans for college. They did not
want to dilute courses of mathematics or English and they haven t had a chance at a rich variety of
experiences through which they would learn best-field trips, motion pictures, relevant shop
experiences, or more recently, television and other learning aids, Programmed learning may be as
good in the technical branch of a high school as in a modern factory. Despite all we know about



reading development, most high schools in this country still don't have a full- fledged attack on the
reading problems of the academic lower half of their student bodies.

Put the solution to the problem goes far beyond any thing a school system can do by itself. More
libraries are needed, especially in rural areas and depressed zones. The backwardness of some
isolated areas and the growing cultural and economic disintegration in the heart of our largest cities
affect not only education. Housing and sanitation and employment must be improved. The total
lives of people are involved. The federal government has begun to help with the retrainable men
like W.J. although only on a token basis so far. Large industrial concerns spend millions on the
training of employees and some are adopting a humane point of view in changing employment
patterns and locations of plants. The tougher problem of G T and his fellow illiterates calls for a
combined attack by government, school system, industry, local welfare agencies and neighbors.
Our concern for our national survival demands help for forlorn and wasted lives. It requires
useful productivity of goods or services by men now obsolescent Our concern for the individual
must include the last to be hired and the first to be fired.

-000-

Dr. Russell is the President of the National Council of Teachers of English, and author of many
books, including Characteristics of Good and Poor Spellers, Children Learn to Read, Finding New
Neighbors, Listening Aids Through the Grades, and many magazine articles.

Reprinted from Challenge and Experiment in Reading, the 1962 Conference Proceedings of the
International Reading Association.

Comment by Helen Bowyer,

Here is an article which strikes the Bulletin staff as of wider horizon and deeper insight than that
against which our national reading problem is usually set. Seldom at any concourse of educators has
the plight of the jobless adult and the adolescent on his way to become that, been more
compassionately discussed, Yet it seems to us this horizon needs still further widening, this insight
further deepening. Some of Dr. Russell's points need further contemplation.

He speaks for example, of "the problem of finding 25,000 new jobs a week for the next ten years to
keep pace with workers displaced by automation and new machinery." Where are we to look for
them - in our present wage paying concerns? - in railroads, bus and truck systems automobile
manufacture, machine making, building canning., tanning, textile works, merchandising and the
other enterprises, great and small, that are now writing the weekly and monthly paychecks of some
68,000,000 employees? Where would be the point of their spending huge sums in devices for doing
the work now done by human mind and muscle if it didn't mean cutting down on these? Yet Dr.
Russell finishes his speech with a plea "for a combined attack by government, school systems,
industry, local welfare agencies, and neighbors," which would reinstate his G T and his other
obsolescent adults in the useful productivity of goods and services." And at the same time find jobs
for the 26,000,000 adolescents who will in the course of the next ten years be reaching job hunting
age.

But in the same month (May, 1962) in which he deliverers this plea. Dr. Robert Hutchins appears in
School and Society in an article shot through with the realism of these two sentences; "Adult
education offers the only sensible answer to the question of what we are going to do with ourselves
in a workless world. Since that world is rapidly coming into existence, we may expect our people to
take a new attitude towards the continuing education of adults."



A position, be it said, which should not be new to any member of the International Reading
Association. G B Shaw was advancing it some half century ago.

But this workless world is still only on its way. At the moment, machines are displacing humans by
not greatly more than a million a year. What we do in the next ten years with the accelerating
numbers of adults so displaced and of teenagers with scant prospects of ever getting a job, may well
decide whether the full arrival of this world will be a blessing or a curse.

The biggest immediate contribution the schools can make to its smooth and happy coming is to stop
creating dropouts. I use this ungloved word advisedly because whatever other factors contribute to
school quitting the crucial cause is overwhelmingly the inability of the 16 or 17-year old to decipher
his textbooks well enough to do the work of his grade. And this inability his teachers have foisted
on him from his first eager opening of his earliest primer. And are still foisting on that third of their
pupils who, as things are now, will also fail to finish school.

Oh yes, I know about this new Ungraded Primary, about these Higher Horizons and Big City
Projects. Would that the time, the money, the enthusiasm invested in them were more discerningly
invested. Invested in that one sure cure for reading disability which is staring their personel in their
unseeing eyes. Visits to T.V. studios - seeing the opera Rigoletto - cuddling lambs and gathering
eggs

on visits to the country are highly desirable experiences for all underprivileged city children, good
readers and poor, but a much more basic therapy for the latter calls to every teacher, every
supervisor, every principal from the parentheses of the elementary dictionary on his (or her) desk.

The Bulletin says Amen to Dr. Russell's concern over the illiterate or semi-literate parentage of so
many of our drop-outs. And the low family income, the crowded and run-down housing, the slum
neighborhood, to which, in most cases, this parentage condemned their early, their most formative
years. But none of these "underprivileges" or all of them together, offer an alibi for our failure to
make efficient readers of the majority of their young victims. Russia's stupendous upswing into her
present high literacy, child and adult, took off from an ignorance, poverty, insanitation, illness,
deathrate, beyond anything - either in prevalence or degree - with which our schools have to
contend. And, presumeably, from a national 1.Q. no higher a gamut than ours.

As to this last, Dr. Russell is undoubtedly right in recognizing that reading retardees can be of
average intelligence or better. But careful research seems to indicate that the drop-outs among them
are not. The Feb. 1963 number of Education reprints a table from Dillon's Early School Leavers
which gives these clinching figures. Of the 2500 seventh graders on whom the study was based, 400
tested below 1.Q. 85 and 400 at 1.Q. 115 and up. Of the low group, 95.5% dropped out before
finishing high school, while of the high group 11.5%. For the three categories in between -
containing nearly three fourths of the erstwhile seventh graders - the figures were a progressively
decreasing 46, 36.6 and 24%.

But to the extent that reading difficulty was the basic cause, there need have been no drop-out at
all, except in the lowest group - and very little there. For not only can practically all physically
normal 1.Q. 85's learn to read up to their listening-thinking potential, but so can most children ten
points lower, That is, if the school gives them a chance to learn. If it fosters what intelligence they
have - what burgeoning sense of consistency, of analogy, of cause and effect they bring to their
earliest print on the like of kum, dum, lim, him - sed, hed - jem, flem - yoor, shoor - riet, liet - aul,
haul, baul, and doesn't addle it on come, dumb - limb, hymn - said, head - gem, phlegm - your, sure
- write, light - all, haul, bawl. Such a chance, in brief, as Russia's phonemic spelling gives all her



forty million elementary and secondary young, and China's text-book Mandarin her hundred and
five million of them.

As of now, automation is no headache to either of these under-industrialized giants, Russia has no
five million adults looking for nonexistent jobs and no million adolescents out of school and
looking for work. There is every indication, moreover, that she is preparing for Dr. Hutchins'
workless world in quite the way he advocates. As far back as 1958, when our then U.S.
Commissioner of Education was reporting on his first-hand study of the Soviet school system, he
wrote: Everywhere we went in the U.S.S.R. we were struck by the zeal and enthusiasm which
people have for education. It is a kind of grand passion with them."

Why isn't it here? Here where the need for it looms so much more urgent; here where we are in line
for an earlier coming of that workless world. Because the first requisite of such zeal, such a grand
passion is the easy speedy, happy mastery of the mechanics of reading. And not by any method
tried since Plymouth Rock, not thru any research, any conference, any workshop, have we been able
to give our people that. Consequently, while in the U.S.S.R., even before the end of the first
semester the child is already experiencing this enthusiasm, this zeal in the unaddled response of his
mind, his emotions, his aesthetic sense to appropriate excerpts from his country's great novelists,
poets, playwrites, scholars here for two, three, even four semesters more, all too many will be
struggling - or giving up the struggle - to recognize in have, give - many, meant - climb, rhyme - -
word, bird, heard - use, goose, juice, the words they speak, hear and understand as hav, giv - meni,
mentkliem, riem - wurd, burd, hurd - yoos, goos, joos.

On what alter are we sacrificing these precious, never to be recovered years of our children's highest
receptivity to the beautiful, the wonderful, the gay, the brave? Neither Plato nor Pericles would turn
in his grave if we revamped graph and chemist into graf and kemist. Not a Dutch printer, up above
or down below, would give a hoot if we freed our English of the "dutchisms he wished on it in his
London printery centuries ago, Shakespaere would have given the green light to; "Ie noe a bank
hweron the wield tiem groez." And recently our own world famous novelist, Upton Sinclair, asked
J.F.K. for White House leadership into that wun-sound-wun-sien speling hwich wood majik our
langgwij intoo the eeziest too reed and riet ov aul urth's maejer tungz.

Yet Dr. Russell's speech takes it for granted that we shall continue our struggle for literacy, child
and adult, through the quagmire of our present 251 multi-value spelling units for our 40 basic
sounds. And so do the 74 other speeches reprinted in these Proceedings.

But they were all delivered before Sir James Pitman and John Downing reached our shores with
their message of what their regularized orthography was doing in England for 2500 five and six
year-old beginners and an ever-increasing number of older children seriously retarded in their
reading. In their month-long lecture tour of some 20 of our major universities and educational
organizations, they must have been heard by hundreds of members of the .LR.A. And though in the
four issues since of its official organ, The Reading Teacher, there has been but one brief note on
their visit, who knows what may have been going on in the minds of their I.R.A auditors? Of this
much the Bulletin has been informed: In the annual Convention this coming May of its 16,000
membership, Sir James and Mr. Downing will take a prominent part on the program.

So, who knows? For those ten million children, who as things are now, may be the drop-outs of the
next ten years, and those millions of others who will just manage to continue through high school,

this may be the most fortunate convention of reading teachers ever held on these shores,

-000-



Correction: In the previous issue, we erroneously gave credit to Prof. John Shepard, a degree he has
not yet acquired. He has his B.A. and MA, and is working toward the Ph.D. degree. Our best wishes
go to him for its attainment.
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An English Language School in the U.S.S.R.
Comments by E. E. Arctier.

Dear Mr. Tune,

I was quite intrigued by your December reprint of this article from the November U.S.S.R., so much
so, indeed, that for the sake of the photographs you could not afford to reproduce, I bought a copy
of this "Magazine of Soviet Life" today from a downtown news stand. Have you space in your next
issue for a few reflections the little story evoked in me?

It would seem that between the ordinary schools and these special language ones, there are some
16,000,000 young Sovieteers choosing our mother tongue as their required foreign language in
preference to German or French, What are we doing to encourage a choice so gratifying to our
national ego and so conducive to our national welfare at home and abroad?

Well, for one thing, our science and technology did its best towards the production of those
linguaphones and other sonic devices by which the young Russki learns to hear and speak our lingo
much as his agemates do in the schools of England and our American Midwest. To hear and speak
it thus, moreover, through the whole schooled expanse of their vast motherland, so that at an All-
Union Conference, blue-eyed Katinka from Baltic Leningrad and black-haired Mikhail from this
side of the Manchurian border, can gaily venture their foreign acquisition together unimpeded by
any but the slightest regional accent or intonation.

For another thing, we've blessed them with a grammar and syntax which is a very miracle of
simplicity compared with that of their Russian. Or even with that of the German or French they
might have elected. Take the sentence, 'The handsome young officer took his pretty partner by the
hand." In our language it undergoes only three inflections in changing to the plural, "The handsome
young officers took their pretty partners by the hand," whereas in French it would undergo 8.
Personally, I am happy that the structure of our mother-tongue should thus ease the way to its
acquisition by these 16;000,000 young Sovieteers with which our own children must share the
wonder and the danger of this new age to which both were born. But why, oh why, must we offset
this boon by a spelling which must be even more burdensome to them than to our own luckless
young.

For unlike ours, they are not starting reading tabula rasa. Even in these special schools where they
begin English in the second grade, they have had a year in which the mind's inherent expectation
that the sounds of the words they hear and speak shall be reliably depicted in the sequence of letters
which purport to depict them, has been almost wholly actualized. The 2000 words of their First
Grade Primer and Reader and the books they have drawn from their children's libraries have come
so close to the phonemic ideal of one character and one only for each basic speech sound that they
have taken it for granted that this is the nature of books. Imagine, then, their confusion when they
discover that the words they hear as: sed, bred, - siti, prit, - not, hwot, yot, present themselves in
print as: said, bread, -city, pretty - knot, what, yacht, and must be written in this unpredictable way.
And learn, moreover, from older school fellows that this irrationality is not just a temporary
phenomena which will soon straighten itself out, but one which will plague them the whole ten
years of their English course.



How does Alexandra Lupishkina, the attractive young teacher of beginning English, handle this
problem with her seven and eight year olds. If there were even a hundred phonemic words she could
string into enough meaningful sentences to fill the first few weeks! Sufficiently meaningful, that is,
not to insult the intelligence of second graders who as first graders had read poems, fables, fairy
tales, anecdotes from Leo Tolstoy, Pushkin, Nekrassov and their great successors. But even so
elementary an observation as "All dogs love to gnaw bones," bristles with traps. First off, there is
the a of all which has the same sound as the a of gnaw but achieves that result by tying up with
wholly different consonants. Then comes the o of dogs transcribing itself by exactly the same
symbol as do the quite different o's of love and bones. Next the little Russki is faced with a g that is
sounded in dogs but silent in gnaws, and in both these words by an s which isn't s at all but is
deceitfully playing the part of z. What, moreover, is he to make of that e which gives the long sound
to the o of hones but turns the o of love into a short u?

In this whole sentence, then, the eager little Piotr and Vera will find only one letter adhering to the
wun-sound-wun-sien rule which made /urning too reed and riet hiz mother tung soe eezi, speedi
and hapi an ekspeeri-ens. And that one letter - d - will soon be betraying him in such past tenses as
dropped, asked, puffed, where it takes the sound of .

In Alexandra Lupishkina's place; I think I'd come clean with "Well, my dears, you'll just have to
park your reason at the classroom door, and tell your eyes and memory to take over, as far as the
reading and writing of English is concerned." Unless, of course, I could get official permission to
follow the lead of that Siberian schoolmaster on whom, the reader may remember; | commented in
an earlier Bulletin -last October's, I believe, He had seized on the Augmented Roman Alphabet as
an invaluable device for staving off the outrage of our conventional print till his six to eight year
olds had had the fortifying experience of a year or two of reeding and rieting - on the level of their
Soviet primer and readers in the streamlined orthography this medium provides. And meanwhile
had matured to the point where they could deal with the like of our, your, sure, hour - hair, care,
err, their, prayer, as just a perversity which a race; outstanding in many admirable respects, had not
yet summoned what it takes to abnegate.

Something like this tolerance, one supposes, is what all Soviet students of our language must come
to before they get very far in their course. They can come to it all the more philosophically because
in the rest of their academic studies, they know nothing of the "reading problem" which darkens
history, geography, literature, science, for such millions of our own young. But what of us? Do we
like this situation-those of us who are aware of it? Is it really compatible with our national dignity
that our spelling requires this indulgence on the part of 16,000,000 Soviet school children?

Moreover, like Helen Bowyer, in I forget which of her articles, I am wondering what all this evokes
in the minds of the Russian school authorities. Like her, I am not supposing it to be flattering to our
national perspicacity. Ever since Sputnik I, we have glutted our press, educational and lay, with
acres (or as she asks, is it square miles?) of warnings on The Challenge o f Soviet Education. And
not once an acre has there been a glimmer of an intimation that the phonemicism of the Soviet
school books may have a little something to do with its perturbing superiority. I imagine there isn't
much of this output that isn't at least skimmed over by the appropriate echelon of Soviet
officialdom, and I too can picture the lift of the shoulder, the quirk of the lip with which this or that
Minister, Director, Curriculum Maker, lays down this or that of our journals, Educational
Supplements, Conference Proceedings, Work Shop Reports, with a derisive "Challenge of Soviet
Education! And their kids with a basic learning tool of 251 jumbled spelling units and ours a
streamlined 36."



Nor can the Soviet hierarchs be the only ones jibing the bland delusion of their American
counterparts that the little surface devices they write so endlessly about (the shifts and shunts of
method from Whole Word to Phonics or something in between - the little clues to word recognition
like the long tail on the end of monkey, and the two round little eyes peeping out of moon), will
some time take the curse off the reading and writing of English. Least of all, one would suppose,
can the Chinese take this fritterdom seriously. More poignantly, perhaps, than any other great
people do they know what is the one thing that can do this. For not only are they attempting to teach
our mother tongue to more children than we ourselves are, but they have a unique reason to realize
the blessed saving of time, effort and tax dollars which that one thing would bring about. For look
you, they have alphabetized their ancient Mandarin into a phonemic notation which could serve
excellently as the sole reading medium in the regions around Peking. But the multi-lingual and
multi-dialectic make-up of the rest of the vast population prevent it playing that role elsewhere, so it
is still used mainly as an aid to the learning of the Mandarin characters. Still, there it is, a linguistic
feat so immensely greater than would be required to liquidate our reading problem", small wonder
if Chinese teachers of English tap their foreheads when speaking of ours.

As for Spanish America, blessed throughout its nineteen lands with the most nearly one-sound-one-
sign ortografia of all earth's major tongues, the barbaridad of ours cannot but exacerbate her
resentments, old and new, against el coloseo of her hemisphere. And now we hear pleas from
Commonwealth Africa for the spelling reform which could so easily zoom English into the Lingua
Franca of a continent now bogged down in some 800 tribal and sub-tribal tongues. I take quite
seriously the warnings of those two letters you published in the December Bulletin. The one from
Nigeria, you remember, closed with these fateful words. "If we do not make the adoption of English
as a second language easier than it is at present, it is conceivable that our children will have to learn
the alien speech of a race which was wise enough to realize that a cumbersome spelling is a luxury
no nation can afford in this nuclear age." Fateful words which your Rhodesian subscriber made yet
more explicit. "Because of the cold war with communism," he writes, "the education of black
Africans is vital to the West as a means of introducing them to Western culture and knowledge,
Western ideas and ideals. It is here that we encounter one of our greatest obstacles - the obsolete
and chaotic spelling of English. Spelling reform thus becomes a necessity of such urgent
importance; it should be dealt with at government level."

And what government should take the lead: if not ours? True, we have no states or territories in
negro Africa, but our stake in the westernization of its population is just as great, while our
economic and military might makes our responsibility even greater.

How to go about it? Time, again, isn't it, for the Bulletin to point out that a start has already been
made? That five years ago, a California Congressman introduced in the House a Bill to establish a
National Spelling Commission of qualified specialists. A Bill urged on him, not by any schoolman,
but by a small town California newspaper publisher. In the five years since, he has made every State
Department of Education in the land aware of it. Also hundreds of college teachers of English,
professors of teacher education; and editors of school journals have been informed by the Bulletin.
With the net result, as I've heard you rage, that not one letter in a hundred that has reached you from
a classroom teacher has evinced an inkling of awareness of the existence of the Bill. Have you ever
thought of putting the State Teachers' Journals on the spot? Of sending each and every one of them
a copy of the new Bill with the request that they publish it in - let's say - their next issue but one?
And send you a copy from which you could publish a national report as to the extent to which their
teacher subscribers have been informed. It's just possible, dont you think, no editor would care to go
on record as so conspicuously denying his classroom subscribers the information they have so
fundamental a right to receive.

Yours sincerely, E. E. Arctier.



With tongue in cheek and fingers crossed, we would like to suggest some mottos,-,

For Congressmen:
No hurry on this. . . we can foul it up later.

For spelling teachers:
Confusion is our most important product.

(Credit is due the Better Mottos Association, Los Angeles, and EV.Roberts & Assoc.)
-00o-
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THE WHITE HOUSE, WASHINGTON
July 31, 1962

Dear Mr. Sinclair:

The President has asked me to reply to your letter of July 3rd concerning the problem of reforming
the spelling of English. This problem is one to which the U.S. Office of Education has had its
attention drawn by a number of persons. As a result, last year several prominent linguists were
asked to react. They pointed out approximately the same advantages as you do and also listed
several disadvantages.

One solution appears possible. The Cooperative Research Branch of the Office of Education can
entertain research proposals from colleges, universities, or State departments of education. If a
proposal should be received that would involve research into the problem (history, experience of
other countries, extent of the need, possibility of agreement upon one system, method of
implementing, and possible impact and long-range results), such a group of scholars as you mention
might confer, study, and reach defensible conclusions. If the study involved linguists, educators,
printers and publishers, lexicographers, businessmen, and other interested and informed persons
from the United States, from other English-speaking countries, and from countries in which English
is an important second language, the findings could be widely disseminated and possibly translated
into international action. The first requisite would be a proposal of high quality from a reputable
scholar or group of scholars, submitted through proper channels.

Sincerely,

Ralph A Dungan,
Special Assistant to the President

Mr. Upton Sinclair,
Monrovia, California.
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Writing English Around the World, by Dr. Helen V. Bonnema.
A talk over Radio KOA, Dec. 26, 1962.

Last week I was talking with a man who had just returned from a trip around the world. He was
upset. And if you knew him as I do, you'd be surprised to hear what it was that worried him. First,
let me explain how he happened to take the world tour. He was sent to the Orient by his employer to
repair machine tools and equipment which had been sold last year in Japan, Hong Kong, China, and
other places. When his repair work was finished, he found that at not too much greater cost, he
could take a plane continuing west through the Mediterranean countries and Africa instead of re-
turning across the Pacific. I asked him how he got along without knowing any language other than
English.

"Oh, just fine! People everywhere speak enough of our language to allow me to get along

well. But you know that's what's bad. They're ruining English!"

His face became red, and his voice excited.
"There were signs in front of stores with words on them like; clean your clothes, spelled, say,
"Kleen Yor Kloze", and for biscuit, "Biskit", for machine, "Masheen". They write words the
way they sound. It's bad enough in our own country where kids spell does DUZ, instead of d-
o-e-s. If foreigners can't spell English right, they ought to leave it alone."

I said to him,
"Why should they? What is the purpose of writing? Isn't it to tell something? More power to
the foreigner who gets his message across in a quicker, easier way! He is doing exactly what
the first writers of English did long ago."

When English began to be written and ceased to be only a spoken language, the spelling represented
the sounds fairly consistently. In words like night, n-i-g-h-t, the gh was pronounced. They said
"night", or something like that. Name, n-a-m-e, was pronounced, nahmeh". Knee, k-n-e-e, "Knee".
In those days, the few people who did any writing, put down the sounds they heard, so they had
little trouble with spelling.

After a time, however, as the pronunciation kept on changing, and they continued to write words
with the letters they formerly used, the spelling no longer represented the sounds spoken. People
went on writing certain letters even though the sounds once represented, had changed or
disappeared. They continued to write lamb with a b at the end even though then they didn't sound it
"lambeh."

There were other reasons why the spelling no longer represented the pronunciation in a
straightforward way. There was a period when English was written by many who came from
Normandy and by their descendents. They were accustomed to writing French, and when they wrote
English, they often represented sounds in the same way as in French. So they spelled with o many
English words that had the uh-sound. Love, honey, some. These words were spelled with the short-u
in Old English. But when the Normans were in power, they spelled to suit themselves.

Another reason for the change in spelling: When books were first printed in England, instead of
being lettered by hand, the compositors who had learned their trade in Holland used the Dutch
spelling for some sounds. They used the Dutch (ghugh, spelled g-hL for our "guh" sound to
distinguish it from "juh", as in gentle. And so the H crept into our spelling where it had not been in
Old English. It doesn't belong there, If someone spells ghost without the h, he's not changing our



language. The real language is speech, anyway - spoken groups of words - and not the written signs
representing it to the eye.

How far off is our spelling? How far from the true English as spoken? You know only too well.
Perhaps you tried the test in a recent Readers' Digest, One Hundred Words Easiest to Misspell.
What did you decide for license? How many c's, how many s's and where? Disappoint. How many
s's, how many p's? Weird. ie? ei? Niece. i before e? Sauerkraut. s-ou? au? Drier. washer and d-r-y
or i-er? If you missed only half of the words you were doing all right. Even college graduates make
what is considered a phenomenal score if they spell 85% correctly. Think of that! After 16 years of
schooling - 6 years in elementary grades, 6 years in junior and senior high school, 4 years in college
- laboring over words, writing them rewriting them, going over and over and over them, they still
can't do it. A professor from Fordham University wrote in a recent periodical that one of their
magna cum laude graduate students made 17 spelling mistakes that day in a research paper.

Do you remember what you went through when you were in grade school? You learned to write b-
e-d spells bed. That was easy. But you heard another word almost like it: dead. The spelling
therefore should be d-e-d. But the teacher informed you that this is not the case. The word dead
contains a silent letter a; d-e-a-d. Then you saw the word bea